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1． 基于问题或项目的学习(problem /project based learning，PBL)
基于问题或项目的学习是一种以学生为中心、鼓励学生主动探究的学习模式，常在本科教学改
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到了本科高年级，顶石课程(Capstone Courses)尝试综合不同专业知识解决复杂问题，才比较适合采用 PBL 的教学
方法。参见 Dunlap，J． C．“Problem-based learning and self-efficacy:How a capstone course prepares student for a pro-























项目”(Integrative Graduate Education and Ｒesearch Traineeship，IGEＲT) ，被视为美国跨学科研究和
人才培养相结合的旗舰品牌。该项目秉持以人才培养推动跨学科研究的思路，经费投入中有一大
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Innovation of Training Models in Interdisciplinary Postgraduate Education:
Focused on Competence and Identity
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(a． Institute of Education;b． Graduate School，Xiamen University，Xiamen 361005，Fujian)
Abstract:The transformation of postgraduate education and training is crucial to improve graduate students’interdis-
ciplinary research capacity． The goals of interdisciplinary postgraduate education can be reached through interdisciplinary
teaching and learning，interdisciplinary collaborative research projects and interdisciplinary postgraduate supervision． Some
suggestions are offered for improving the practice of interdisciplinary graduate education in China:1)adopting PBL method
in interdisciplinary curriculum design and implementation，building interdisciplinary learning communities and supporting
interdisciplinary creative practices，which are beneficial to develop higher-order cognition，and to construct and apply
knowledge;2)changing the idea from focus on interdisciplinary infrastructure to interdisciplinary collaborative research
projects and team building which based on interdisciplinary graduate students training;3)selecting potential students and
enhancing advisors’competence of interdisciplinary guidance，as well as building their interdisciplinary identity，are the
emphasis of training，which requires diverse and more flexible approaches for evaluating the interdisciplinary research a-
chievements and the quality of graduates．
Keywords:interdisciplinary，training models，curriculum and teaching，collaborative research projects，postgraduate
supervision
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